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ABSTRACT: This study looks into how well form-focused instruction 

coupled with listening-based teaching strategies might improve English as 

a Second Language (ESL) students’ speaking abilities. The relationship 

between vocabulary proficiency, attentive listening abilities, and active 

participation in speaking tasks among ESL learners is the main emphasis 

of the study. Data from the pre- and post-test outcomes of 72 ESL 

students were analysed quantitatively using statistical techniques. Pre-test 

results showed a variety of skill levels from basic to intermediate and 

maybe higher, with participants categorized into “Beginning,” 

“Developing,” and “Bridging” groups. The effectiveness of the 

interventions was demonstrated by the post-test findings, which showed 

that speaking abilities at all competence levels increased with the use of 

instructional techniques and speaking practice procedures. The study 

emphasizes the importance of cognitive and affective components in 

language acquisition from a psychological standpoint. While form-

focused education aids in the internalization of vocabulary and 

grammatical structures, listening-based teaching strategies activate 

students’ auditory processing talents, which are essential for language 

learning. These techniques probably lessen cognitive overload and 

improve recall because they encourage active listening and involvement. 

A positive attitude toward language acquisition and increased self-efficacy 

can also be fostered and anxiety reduced in pupils by the organized and 

encouraging learning environment. The study highlights how important it 

is to implement effective teaching strategies that blend form-focused 

education with content-rich, literature-based instruction to enhance ESL 

students’ speaking ability. The findings provide useful data that aids in 

curriculum designers and language instructors in modifying their 

pedagogical approaches in accordance with students’ proficiency levels, 

leading to more targeted and efficient language learning experiences. 

Subsequent research endeavours may explore the enduring consequences 

on the enhancement of linguistic proficiency and delve more profoundly 

into specific domains of teaching methodologies. All things considered, 

this study contributes to the ongoing discussion in language instruction 

and offers practical guidance to ESL instructors worldwide. 
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1. Introduction 

Extensive study on teaching English to non-native speakers has been conducted in the past few 

decades. Since high levels of linguistic competence were increasingly regarded as a strong potential 

foundation for language learning, a considerable body of research on the impacts of formal teaching on 

second-language acquisition developed[1]. But in recent years, the focus has turned from language’s 

structural characteristics to the understanding and communication of meaning. Stated differently, a 

significant challenge in the majority of current foreign and second language instructional approaches is 

the successful blending of formal education and communicative language teaching[2]. 

It is uncommon for language learners who receive only form-focused instruction to develop to high 

levels of communicative competence. Similarly, a communicative syllabus that skips over teaching 

grammar is insufficient for EFL instruction. According to this viewpoint, learners who receive grammar 

instruction in addition to communicative language use would benefit greatly from being able to identify 

language patterns in context and apply them to meaningful communication. It has been hypothesized 

that when students focus on form during communicative practice, they learn about language form 

through the form-meaning relationship and apply it to convey ideas. 

Form-focused instruction and content-based instruction combined with literature-based classroom 

discussions, in this sense, provide some of the strongest arguments for the development of grammatical 

accuracy and the efficient use of the target language, allowing learners to interact and produce more 

language in meaningful communicative contexts. This teaching method can improve language learners’ 

speaking fluency and accuracy. These two elements work in concert to support students’ advancement 

in speaking competency. Speaking fluency is the capacity to communicate quickly and smoothly, 

whereas speaking correctness is the capacity to speak without errors[3,4]. 

Because literature fosters an environment in which language applications can flourish, it can 

encourage students to recognize linguistic patterns and traits[5]. Unquestionably, literature makes the 

best use of language available. In addition, literature demonstrates a broad variety of precise application 

of language qualities that prepare readers for mastering the target language[6]. Organizing literary 

discussions in the classroom gives students a chance to focus on conversation and knowledge 

acquisition[7]. Allowing learners’ voices to be heard encourages dialogic conversation and starts 

language development. 

Literature conversations in language classes have the potential to teach form and meaning balance 

in a way that facilitates effective communication. Because it offers a lot of language input that 

encourages learners to interact with others and pushes them for more language output, which leads to 

language development, integrating language and content learning into literary discussions in the 

classroom is a favourable condition for language learning[8]. By combining form-focused and literature-

based approaches, the main goal of this study is to create a culture of engagement in class discussions of 

literature for the acquisition of grammatical features in the target language and use them as a 

springboard for the production of meaningful discourse. By combining content-based and literature-

based methods, the current study also aims to identify the ideal conditions for language acquisition, 

where students utilize the target language as a communication medium. Finally, because of its obvious 

benefits for the creation of meaningful conversation, the study offers a way to include form-focused 

education into a content-enriched language training through the use of literary works. Which study 

strategy is best for improving speaking abilities has been investigated in this study. 

Numerous research conducted in the last few years have shown how crucial language learning 
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techniques (LLS) are to the acquisition of foreign languages (FLs). Using effective strategies helps 

students take ownership of their education and develop into self-regulated, self-directed learners[9–12]. A 

substantial repertoire of foreign language (FL) or second language (L2) learning techniques improves 

the performance of learners, and adequate strategy use helps students complete specific language tasks 

more successfully[13–15]. Higher-level language competency can be attained by strategic learners through 

more adept adaptation and utilization of various techniques, linked skills, progress, and the 

improvement of strategies[15–17] and defined LLS as “specific actions or techniques that students use, 

often intentionally, to improve their progress in developing L2 skills” (p. 262). In line with this, one of 

the most important areas of strategy research falls into the domain of the four language skills: reading, 

writing, speaking, and listening. Among these, listening comprehension is one of the most important 

areas of FL/L2 strategy research[18–22]. 

Despite the fact that a large amount of research has recently dealt with listening in the domain of 

FL/L2 learning, most of it has been conducted among university or college students[23–25]. While light 

has been shed on a number of issues, this research is limited to the extent that it can only report on 

adolescents’ reflections on their techniques, habits, and behaviours. It leaves open the question of how 

young students perform and what strategies they employ when they must comprehend FL/L2 spoken 

texts. The aim of our study is to fill this gap and build a theoretical model for the FL/L2 listening 

comprehension process based on the existing literature. To test our model, we investigated certain 

learning-related factors among English as a foreign language (EFL) learner, such as general English 

proficiency and attitude towards English in line with their listening proficiency, and the effects of these 

factors on listening strategy use preferences. 

One potential drawback that could arise is psychological issues. Affective states (e.g., feeling 

joyful, optimistic, content, and interested in life, or feeling gloomy and desperate), memory, and 

attention span are examples of psychological difficulties that can be understood as the detrimental 

consequences of OCF on students’ psychological domain[26]. It is not unexpected that students 

experience anxiety from the remedial feedback itself, which hinders their learning[27]. The pupils could 

feel anxious, demotivated, self-conscious, and hesitant to talk if they look foolish[28–31]. Regretfully, there 

hasn’t been much research done on this topic, so more study on the psychological issues brought on by 

corrective feedback is required. This focuses on looking at the psychological issues that students have 

after getting feedback and the psychological issues that get in the way of their ability to communicate in 

an adult EFL speaking classroom. It makes numerous contributions to the field of teaching English as a 

second language in speaking classrooms. 

There are now more options for language assessment and testing thanks to technology. 

Automating L2 proficiency testing is made possible by machine learning; nonetheless, spoken language 

applications have been more prevalent in machine learning applications to far. In the context of second 

language acquisition, it has become very desired to develop automatic methods for evaluating 

spontaneous speech since they facilitate teacher training programs and language competency tests while 

also democratizing and promoting self-regulated learning. Due to the amount of training data, these 

systems are usually built for languages with a large number of learners; nevertheless, languages with 

fewer learners, like Tamil, are still at a disadvantage because of the lack of necessary training data. 

However, recent developments in AI have made it possible to develop automatic speech recognition 

(ASR) systems with a reasonable amount of training data, which makes it feasible to develop automatic 

speaking assessment systems for both more commonly taught languages like English and less 

commonly resourced languages like Tamil[32]. 
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2. Review of literature 

It can be challenging for individuals who are learning English to communicate in English, 

particularly if they do not have a strong grasp of the language’s vocabulary. An individual’s ability to 

communicate verbally is a key linguistic skill that enables them to interact and socialize with those who 

are within their immediate social circle. A speaker is required to conform to the cultural norms of a 

discourse community in order to be considered a member of that community. These norms include the 

values, practices, beliefs, and superstitions that are associated with the discourse community. Within 

the English curriculum of the Malaysian Education System, speaking is considered to be one of the 

most important components. This curriculum also includes listening, reading, writing, and grammar. 

When it comes to academic and professional endeavors, English is the language of choice in Malaysia. 

Verbal communication may be demonstrated by a variety of activities, including but not limited to: 

attending meetings, trainings, or conferences; discussing daily occupations or commitments; providing 

verbal presentations; and discussing everyday life circumstances in which the activities are handled 

through verbal communication. Due to the fact that the local languages are so varied, English was 

selected as a replacement in order to facilitate efficient communication. The capacity to speak 

effectively in English has evolved into a common need for graduates of Malaysia who are looking for 

work. According to Yamashiro[33], speaking is the most fundamental aspect of communication and is 

considered to be one of the most significant language talents about communication. 

Speaking in front of an audience requires people to use language analysis, performance planning, 

and delivery skills. It’s a complex task. Tasks requiring prolonged spoken performance offer important 

advances in second language evaluation, as noted by Turner[34]. Performance evaluations, as opposed to 

assessments that are only concerned with accuracy, enable assessors to determine how language is 

actually utilized in particular situations. According to Yamashiro[35], performance assessment includes 

both the evaluation activity (giving a speech in front of an audience) and the scoring technique used. In 

spoken language evaluation, this assessment strategy is gaining traction as researchers work to improve 

test methods’ clarity and authenticity. 

3. Research objectives 

The purpose of the study is to ascertain the psychological significance of having excellent speaking 

abilities. 

• To investigate the role that precise word articulation and information transmission play in 

language competency and cognitive development during speaking exercises. 

• To investigate the effects of being focused and giving your all throughout verbal communication 

tests on psychological variables like self-efficacy, attention, and lowered anxiety. 

4. Research questions 

RQ 1: What long-term effects can vary teaching techniques based on varying competency levels 

have on the speaking abilities of ESL students? 

RQ 2: What are the long-term impacts on speaking proficiency of ESL students of interventions 

aimed at psychological aspects (such as motivation, self-efficacy, and anxiety reduction)? 

5. Methods 

To maximize research results, this study used a quantitative methodology that is frequently applied 
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in a variety of academic fields. The researcher used tried-and-true speaking practice methods to gauge 

students’ development as active ESL speakers. Data gathered from tests given to ESL students was 

examined using quantitative analysis. In order to gain a thorough knowledge of the impact of instructor 

corrective feedback on students’ psychological issues, the current study employed a quasi-experimental 

study design. The study’s main goal was to identify the psychological issues that the students had 

following their oral corrective comments from the teacher. The study also aimed to comprehend the 

ways in which psychological issues impede pupils’ ability to talk. It makes sense to employ a quasi-

experimental study in this investigation given its objectives. 

6. Sample 

In this study, 72 B.Com. students who were enrolled in their first semester of undergraduate 

courses and were learning English as a second language took part as shown in Figure 1. The 

participants, who were all under the age of eighteen, came from different states in order to complete 

their college education. The students’ mother tongues were Tamil, Telugu, Malayalam, and Hindi, and 

each one represented a distinct cultural background. All of them had taken English as a second 

language course. The desire of the participants to get better at speaking and listening served as the 

selection factor. While some people showed basic mistakes in their ability to focus, comprehend the 

material as a whole, accurately pronounce spoken phrases, and listen for details, others showed mastery 

in the language. The training and assessment methods were foreign to the participants, and the 

selection of participants involved quantitative analysis. Based on how well students performed on the 

pre- and post-tests, the findings were used to evaluate speaking conventions. We selected a random 

sample of the entire population. 

 
Figure 1. Sample distribution. 

7. Research procedure 

The approach started with the participants receiving a brief overview of the study’s objectives from 

the researcher, who then concentrated on using spoken language tasks to assess the participants’ 

speaking abilities. The researcher evaluated the speaking skills of the ESL students based on their 

performance and noted areas that required development. Following this preliminary evaluation, the 

researcher used PowerPoint presentations and audio recordings to instruct speaking strategies. 

Speaking techniques were taught via audio recordings and PowerPoint presentations. The PowerPoint 

presentations had fill-in-the-blank dialogues, pictures that framed short statements, six-word sentences 

that could be expanded into short stories, and ten- to fifteen-word sentences that could be hurriedly 

composed into essays. One-word answers to questions were provided in the audio recordings to help 

with listening comprehension and response practice. Participants were encouraged to respond 

impromptu to the brief questions. Participants were also required to listen to inspirational lectures from 

leaders and interviews with well-known people. Audio-lingual, listening to BBC, etc., were the 
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programs used for assessing experimental and control groups as shown in Figure 2. The inclusion and 

exclusion criteria for selecting the experimental and control groups were following: Age, linguistic 

ability, technological access, commitment, informed permission, and baseline evaluation were the 

inclusion criteria. Previous experience with the language learning program, advanced language 

competency, involvement in other language learning programs, lack of commitment, technological 

difficulties, and cognitive impairments were among the exclusion criteria. Students worked on tasks 

designed to improve their attention to detail and speaking abilities. Additionally, the researcher created 

interactive lessons centred on topic-specific speaking to provide speaking abilities more practice and 

reinforcement. The results suggest that pupils’ speaking abilities gradually improved throughout the 

session. 

 
Figure 2. Procedure of  research. 

8. Results and discussion 

The results of the study are summarized here, with statistical information to show how far forward 

the experimental and control groups were in comparison. Concurrently, both groups were receiving the 

intervention. The test’s findings showed that students in both groups had some difficulty pronouncing 

and speaking intelligibly while speaking in lengthy sentences. All things considered, the findings show 

that the experimental group has improved its speaking skills, while the control group has not 

outperformed the experimental group. 36 students were assigned to the experimental group and the 

remaining 36 to the control group once the 72 participants had been divided into two groups. Both the 

experimental and control groups took the pre-test using the identical methodology. 

The information shown comes from a speaking pre-test, which was probably used to gauge 

participants’ speaking ability as shown in Figure 3. This is a summary of the data that was given: 

Starting off: This category shows that 60 individuals completed the speaking pre-test with a 

“Beginning” score. This level usually indicates a rudimentary degree of speaking ability, with restricted 

vocabulary and grammatical usage, and sometimes some trouble articulating ideas well. Developing: 

According to the data, 55 participants’ speaking pre-test results placed them in the “Developing” 

category. Although this level represents an improvement over the foundational stage, there are still 

certain speech-related constraints in terms of accuracy, fluency, and complexity. Individuals at this 

stage of development could have inconsistent spoken language proficiency. Bridging: Lastly, there are 

51 competitors in the “Bridging” category. Generally speaking, this level denotes a higher degree of 
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proficiency than the preceding levels. Individuals that fit the “Bridging” category may exhibit a higher 

level of proficiency in vocabulary, syntax, and discourse techniques. They may also be able to carry on 

longer conversations and express ideas more coherently and clearly. All things considered, the speaking 

pre-test data shed light on how participants’ competency levels varied, from basic skills (“Beginning”) 

to intermediate (“Developing”) and possibly higher (“Bridging”). This data can help with curriculum 

development, targeted support tactics, and instructional planning to meet the various requirements of 

students with varying speaking skill levels. 

 
Figure 3. Pre-test result for speaking. 

Table 1. One-sample statistics for groups. 

One-sample statistics 

 N Mean Std. Deviation Std. Error Mean 

Beginning 72 0.89 0.316 0.037 

Developing 72 0.72 0.451 0.053 

Bridging 72 0.69 0.464 0.055 

This offers three groups’ one-sample statistics: “Beginning,” “Developing,” and “Bridging.” These 

divisions most likely reflect varying degrees of expertise or assessment proficiency. N: The number of 

participants in each group as shown in Table 1. Mean: The average score that each group’s members 

received on the test is represented by the mean. As an illustration: The mean score of those categorized 

as “Beginning” was 0.89. The mean score of those categorized as “Developing” was 0.72. Individuals 

categorized as “Bridging” averaged a standard deviation of 0.69. Deviation: The standard deviation of 

the scores within each group is displayed in this column, giving an indication of how widely distributed 

or variable the scores are around the mean. As an illustration: For the “Beginning” group, the standard 

deviation is 0.316. For the “Developing” group, the standard deviation is 0.451. For the “Bridging” 

category, the standard deviation is 0.464. Std. Mean Error: The standard error of the mean for every 

group is shown in this column. It displays the sample means’ standard deviation from the population 

mean. As an illustration: For the “Beginning” group, the standard error mean is 0.037. For the 

“Developing” group, the standard error mean is 0.053. For the “Bridging” group, the standard error 

mean is 0.055. Data for every set of proficiency levels, providing information on the precision, central 

tendency, and range of results within each category. These data can be used to evaluate the efficacy of 

treatments or instructional strategies that target various skill levels, as well as to compare performance 

across groups. 

Beginning Developing Bridging

Series1 60 55 51

60

55

51

46

48

50

52

54

56

58

60

62

Speaking 
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Results from a one-sample test comparing the Beginning, Developing, and Bridging groups are 

displayed in the table. In this instance, the value being tested against, or the test value, is 0. The table 

gives the following details for every group: t-value: The t-statistic, which is a measure of the difference 

between the sample mean and the population mean divided by the standard error of the mean as shown 

in Table 2. It shows the number of standard errors that separate the sample mean from the population 

mean. df: Degrees of freedom, or the sample’s total number of independent observations minus one. 

Sig. (2-tailed): The t-test p-value is represented by this value. It shows the likelihood of finding the data 

in the event that the null hypothesis—in this example, the mean difference of 0—is correct. A low p-

value (usually less than 0.05) indicates that it is improbable that the differences that have been noticed 

are the result of pure chance. The mean difference, or 0 in this instance, is the difference between the 

sample mean and the test value. 95% Self-Assured Time Between the Differences: This gives us a range 

that represents the genuine difference between the sample mean and the population mean, within 

which we have 95% confidence. It is made up of an upper and lower bound. The t-values are 

statistically significant with p-values of 0.000 for each of the three groups (Beginning, Developing, and 

Bridging), suggesting that the observed mean differences are unlikely to be the result of chance. 

Furthermore, the magnitude and direction of the differences between the means of each group and the 

test value of 0 are shown by the mean differences and the related confidence intervals. 

Table 2. One-sample test for group. 

One-sample test 

 Test value = 0 

t df Sig. (2-tailed) Mean difference 95% Confidence interval of the difference 

Lower Upper 

Beginning 23.833 71 0.000 0.889 0.81 0.96 

Developing 13.587 71 0.000 0.722 0.62 0.83 

Bridging 12.703 71 0.000 0.694 0.59 0.80 

 
Figure 4. Test result of  speaking skills for groups. 

Pre- and post-test results for the three groups—Beginning, Developing, and Bridging—are shown 

in the data as shown in Figure 4. Each of the following areas receives 20 points: pronunciation, fluency, 

vocabulary, grammar, understanding, and reaction. The final score is derived from a possible 100 

points. There were three assessments carried out: pre-, mid-, and post-study. A recording, numerous 

raters, feedback, and an interview style were all part of the assessment process. The mean pre-test score 
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for the Beginning group was 60, while the post-test score rose to 64. The mean pre-test score for the 

Developing group was 55, while the post-test score rose to 60. The mean pre-test score for the Bridging 

group was 51, while the post-test score rose to 54. These findings imply that all three groups improved 

over time, as seen by an increase in scores from the pre-test to the post-test. However, it’s crucial to 

remember that it’s challenging to make firm judgments regarding the efficacy of any intervention or 

treatment that may have taken place in between the pre-test and post-test measurements in the absence 

of additional data, such as the variability within each group or the significance of the changes seen. 

Table 3. Correlation test results. 

Correlations 

 Pre-test Post-test 

Pre-test Pearson Correlation 1 −0.189 

Sig. (2-tailed)  0.113 

N 72 72 

Post-test Pearson Correlation −0.189 1 

Sig. (2-tailed) 0.113 - 

N 72 72 

The Pearson correlation coefficients between the pre- and post-test scores for a sample of seventy-

two people are displayed in the correlation table as shown in Table 3. The linear relationship between 

two variables’ strength and direction are measured by the Pearson correlation coefficient. It has a range 

of −1 to +1, where a perfect negative linear relationship is represented by a value of +1, a perfect 

positive linear relationship by a value of +1, and no linear relationship by a value of 0. Since auto-

correlation is the correlation of a variable with itself, it is not surprising that the correlation coefficient 

for the pre-test scores is 1. The results of the pre-test and post-test had a −0.189-correlation coefficient. 

The pre-test and post-test scores may have a weakly inverse relationship, based on this negative 

correlation. Stated differently, people with higher pre-test scores also typically had somewhat lower 

post-test scores, and vice versa. Nonetheless, this correlation’s magnitude is not very large. For both 

correlations, the significance level (Sig. or p-value) is 0.113. This indicates that, at the traditional 

significance threshold of 0.05, the observed relationships are not statistically significant. As a result, we 

are unable to say with confidence that the correlations we have seen deviate from zero. According to 

the available data, there is a slight negative correlation overall between pre-test and post-test scores, 

although it is not statistically significant. 

The table includes information regarding valid and missing data as well as the frequency 

distribution of pre-test scores for a sample of seventy-two people as shown in Table 4. Valid data: The 

distribution of recorded pre-test scores is displayed in the valid data section. From 0 to 100 is the range 

of scores. There is a frequency, percent, valid percent, and cumulative percent for every score category. 

For instance, 45 people, or 61.6% of the sample, received a score of 100 on the pretest. The cumulative 

percent shows what proportion of people have scores that are at or below a particular level. By the 

conclusion of the table, for example, all of the individuals have scores of 100 or below. Missing data: 

One entry with the label “System” is noted as missing in the “Missing” section. This suggests that the 

data contained one missing value, which was probably the result of a systematic problem. To 

differentiate the missing data from the observed scores, they are displayed apart from the legitimate 

data. There were 73 entries in all, comprising both complete and incomplete data. In summary, the 
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table shows an unambiguous analysis of the pre-test score distribution in the sample, highlighting the 

frequency of each score and its relative proportion in the dataset. It also draws attention to the dataset’s 

single missing value. 

Table 4. Pre-test results. 

Pre-test 

 Frequency Percent Valid percent Cumulative percent 

Valid 0 2 2.7 2.8 2.8 

33 13 17.8 18.1 20.8 

67 12 16.4 16.7 37.5 

100 45 61.6 62.5 100.0 

Total 72 98.6 100.0  

Missing System 1 1.4   

Total 73 100.0   

Table 5. Post-test results. 

Post-test 

 Frequency Percent Valid percent Cumulative percent 

Valid 33 13 17.8 18.1 18.1 

67 12 16.4 16.7 34.7 

100 47 64.4 65.3 100.0 

Total 72 98.6 100.0  

Missing System 1 1.4   

Total 73 100.0   

The frequency distribution of post-test scores for a sample of seventy-two people is displayed in the 

table along with details on valid and missing data as shown in Table 5. Valid data: The distribution of 

recorded post-test scores is shown in the valid data section. The scores fall between 33 and 100. There is 

a frequency, percent, valid percent, and cumulative percent for every score category. For instance, 47 

people, or 64.4% of the sample, received a perfect score on the post-test. The cumulative percent shows 

what proportion of people have scores that are at or below a particular level. By the conclusion of the 

table, for example, all of the individuals have scores of 100 or below. Missing data: One entry with the 

label “System” is noted as missing in the “Missing” section. This suggests that one value was missing 

from the data, most likely as a result of a systematic problem. To differentiate the missing data from the 

observed scores, they are presented apart from the valid data. There were 73 entries in all, comprising 

both complete and incomplete data. All things considered, the table offers a transparent analysis of the 

post-test score distribution in the sample, showing the frequency of every score and the percentage it 

represents in the dataset. It also draws attention to the dataset’s single missing value. 

The post-test results for the three groups—Beginning, Developing, and Bridging—as shown in 

Figure 5. The post-test result for the Beginning group was 64. The post-test result for the Developing 

group was sixty. The post-test result for the Bridging group was 54. These outcomes show how well 

each group performed following the test or intervention. The results or efficacy of the exercises or 

therapies given to each group can be inferred from the scores. However, it’s difficult to evaluate the 

importance or consequences of these scores alone without more context or comparison to pre-test 
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results or other standards. 

 
Figure 5. Post-test result for speaking. 

Table 6. One-sample statistics. 

One-Sample Statistics 

 N Mean Std. Deviation Std. Error Mean 

Beginning 72 0.93 0.256 0.030 

Developing 72 0.83 0.375 0.044 

Bridging 72 0.75 0.436 0.051 

One-sample data for the three groups—Beginning, Developing, and Bridging—as shown in Table 

6. Regarding the Starting group: There were 72 observations, or N: Average: 0.93. 0.256 is the standard 

deviation. Mean Standard Error: 0.030. Regarding the Developing team: N: 72. Average: 0.83. 

Standard Error Mean: 0.044. Standard Deviation: 0.375. Regarding the Bridging group: N: 72. 

Average: 0.75. Standard Error Mean: 0.051. Standard Deviation: 0.436. The central tendency and 

variability of the data within each category are revealed by these statistics: The average value of the 

observations within each group is represented by the term “mean.” For instance, the average value in 

the Beginning group is 0.93. The standard deviation shows how much the data vary or are dispersed. 

Greater variability among the observations is suggested by a higher standard deviation. In comparison 

to the other groups, the Bridging group has the highest standard deviation (0.436), indicating a higher 

degree of variability in their ratings. Normal Error Mean: This is the sample mean’s standard deviation, 

which indicates how accurate the mean estimate is. It shows the likelihood of the sample mean 

deviating from the population mean. For example, the Beginning group’s Standard Error Mean is the 

lowest (0.030), suggesting that this group’s mean estimates are more accurate than those of the other 

groups. The aforementioned statistics provide significant understanding of the features of the data 

distribution of each group, facilitating the analysis and evaluation of their individual results or 

achievements. 

The Beginning, Developing, and Bridging groups’ one-sample test results as shown in Table 7. 

Test value: The value that is being compared to is 0. The table gives the following details for every 

group: t-value: This is the computed t-statistic for each group, which is the standard error of the mean 

divided by the difference between the sample mean and the test value (in this case, 0). It shows the 

number of standard errors that separate the sample mean from the test result. df: Degrees of freedom, or 
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the sample’s total number of independent observations minus one. Sig. (2-tailed): The t-test p-value is 

represented by this value. It shows the likelihood of finding the data in the event that the null 

hypothesis—in this example, the mean difference of 0—is correct. A low p-value (usually less than 0.05) 

indicates that it is improbable that the differences that have been noticed are the result of pure chance. 

The mean difference, or 0 in this instance, is the difference between the sample mean and the test value. 

95% Self-Assured Time Between the Differences: This gives us a range that represents the genuine 

difference between the sample mean and the population mean, within which we have 95% confidence. 

It is made up of an upper and lower bound. The t-values are statistically significant with p-values of 

0.000 for each of the three groups (Beginning, Developing, and Bridging), suggesting that the observed 

mean differences are unlikely to be the result of chance. Furthermore, the magnitude and direction of 

the differences between the means of each group and the test value of 0 are shown by the mean 

differences and the related confidence intervals. 

Table 7. One-sample test results. 

One-sample test 

 Test value = 0 

t df Sig. (2-tailed) Mean difference 95% Confidence interval of the difference 

Lower Upper 

Beginning 30.845 71 0.000 0.931 0.87 0.99 

Developing 18.841 71 0.000 0.833 0.75 0.92 

Bridging 14.595 71 0.000 0.750 0.65 0.85 

8.1. Psychological aspects 

Psychological factors play a significant role in language acquisition and speaking performance. 

The improvement observed in the experimental group may be attributed to several psychological 

mechanisms. 

8.2. Motivation 

Intrinsic and extrinsic motivation: Motivation in language learning can be both intrinsic (internal 

desire to learn for personal satisfaction) and extrinsic (external rewards such as grades or praise). The 

intervention likely enhanced both forms of motivation. For instance, the novelty and structured 

approach of the intervention could have sparked intrinsic motivation, while positive feedback and 

visible improvement in speaking skills provided extrinsic rewards. 

Goal setting and achievement: Setting clear, achievable goals within the intervention could have 

kept participants motivated. As students met these goals, their sense of accomplishment would 

reinforce their motivation, leading to sustained effort and engagement in speaking activities. 

8.3. Self-efficacy 

Belief in capability: Self-efficacy, or the belief in one’s ability to succeed in specific tasks, is crucial 

in language learning. The intervention might have included elements that built self-efficacy, such as: 

⚫ Incremental challenges: Gradually increasing the difficulty of speaking tasks can help students 

build confidence as they master each level. 

⚫ Positive reinforcement: Providing regular, positive feedback can reinforce students’ belief in their 

abilities. 
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Modeling and peer learning: Observing peers successfully complete speaking tasks or receiving 

guidance from more proficient speakers can also enhance self-efficacy. The intervention could have 

included group activities or peer reviews, allowing students to learn from and support each other. 

8.4. Anxiety reduction 

Supportive environment: Language learning, particularly speaking, can induce anxiety, which can 

hinder performance. The intervention may have created a supportive environment through: 

⚫ Non-judgmental atmosphere: Ensuring that students felt safe to make mistakes and learn from 

them without fear of ridicule. 

⚫ Relaxation techniques: Incorporating relaxation or stress-reduction techniques, such as deep 

breathing exercises, to help manage anxiety before speaking tasks. 

Familiarity and routine: Regular, predictable practice sessions can reduce anxiety by making the 

learning process more familiar and less intimidating. Structured practice routines within the 

intervention likely helped students feel more at ease. 

8.5. Cognitive load 

Scaffolding: The intervention might have used scaffolding techniques to help manage cognitive 

load. By breaking down speaking tasks into smaller, manageable parts and providing support at each 

stage, students can focus on specific aspects without feeling overwhelmed. 

Chunking information: Organizing information into chunks or groups can make it easier to 

process and recall. The intervention could have included activities that helped students chunk 

vocabulary, phrases, and grammar rules, making it easier for them to use these elements in speaking. 

Progressive complexity: Gradually increasing the complexity of speaking tasks can help manage 

cognitive load. Starting with simple sentences and gradually moving to more complex structures allows 

students to build their skills incrementally. 

8.6. Engagement and enjoyment 

Interactive and fun activities: Incorporating games, role-playing, and interactive activities can 

make learning enjoyable, which can enhance engagement and motivation. The intervention might have 

included such elements to keep students interested and actively participating. 

Real-life relevance: Using real-life scenarios and practical applications of language skills can make 

learning more relevant and meaningful. Students are more likely to engage deeply when they see the 

practical benefits of what they are learning. 

8.7. Feedback and reflection 

Timely and constructive feedback: Providing timely and constructive feedback helps students 

understand their progress and areas needing improvement. The intervention likely included regular 

feedback sessions to guide students and help them reflect on their learning. 

Self-reflection: Encouraging students to reflect on their own progress and set personal goals can 

foster a deeper understanding of their learning journey. Reflection activities can help students 

internalize what they have learned and plan for future improvements. 

The psychological aspects of motivation, self-efficacy, anxiety reduction, cognitive load 

management, engagement, and feedback likely played significant roles in the observed improvement in 

speaking skills in the experimental group. By addressing these factors, the intervention created a 
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supportive and effective learning environment conducive to language acquisition and performance 

enhancement. 

9. Conclusion 

The primary goal of the study was to evaluate how successfully instructional strategies assisted 

ESL students in improving their speaking abilities from a psychological standpoint. The methodology 

combined form-focused training with literature-based teaching strategies to create an atmosphere that is 

both cognitively and emotionally supportive of language learning. Investigating the relationship 

between active participation during speaking exercises, attentive listening, and vocabulary 

proficiency—while taking psychological factors like motivation, anxiety, and self-efficacy into 

consideration—was the main goal of the research aims and questions. The pre-test results indicated that 

the participants’ competence levels ranged from basic to intermediate and possibly higher, as indicated 

by the “Beginning,” “Developing,” and “Bridging” categories, which reflect different cognitive and 

affective demands. The study used instructional approaches and speaking practice techniques intended 

to improve language anxiety and increase cognitive processing in order to improve speaking ability. 

The post-test results showed improvement at every ability level, indicating that the treatments were 

successful in creating a psychologically supportive learning environment. With a better understanding 

of how students’ psychological and linguistic needs differ based on their skill level, curriculum designers 

may create more specialized and effective teaching strategies. By putting the strategies that have been 

found into practice—like fusing form-focused instruction with literature-based approaches—teachers 

can help ESL students become more confident speakers and experience less speaking anxiety. Further 

investigations could go deeper into the specific aspects of teaching strategies that are most effective in 

improving speaking abilities on both the cognitive and affective levels. Examining the durability and 

long-term psychological effects of advancements would also be beneficial. In order to enhance ESL 

learners’ speaking abilities, the study’s conclusion highlights the importance of using effective teaching 

strategies that incorporate form-focused instruction with content-rich and literature-based approaches. 

These findings underscore the significance of addressing psychological variables in language acquisition 

and contribute to the continuing discussion concerning language teaching methodologies. They also 

provide helpful guidance for educators working with a variety of student populations. 
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